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Abstract 
 
Reaching Urban Youth Exposed to Violence Through Music Therapy:  
A Literature Based Study 
Carrie B. Davoli, MT-BC 
Flossie Ierardi, MCAT, MT-BC, LPC 
 
 
In the United States, youth and violence is multifaceted. There are many risk-factors, 
causes and outcomes of youth in urban settings who have been exposed to violence 
during their lives. This literature based study will examine the effects of youth and 
violence and the role of music’s impact on reducing these effects through several works 
in: creative arts therapies, mental health, education and community programs. In 
particular, this study will investigate the use of music and music therapy in helping youth 
cope with the aftermath of violence.  A matrix method, developed by Judith Garrard 
(1999) was used to compile and organize the data into coherent categories by 
comparatively analyzing the literature. Integration of the literature was found in 
supporting a conflict resolution model. A description of the literature and its implications 
in reducing youth’s symptoms related to violence is summed up. 
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Chapter 1: Introduction 
 
It seems that an entire generation of poor, urban American youth is coming of age 
in an environment of pervasive violence. Programs and institutions have not been able to 
do enough to reduce rates of youth violence and the type of epidemic it ensues. To get a 
sense of the public health challenge facing scholars, practitioners, policymakers and 
others, consider that during the year 2004, approximately 1.6 million adolescents 12–19 
years of age were reported as victims of violent crime (U.S. Department of Justice, 2006) 
and currently, homicide is the 2nd leading cause of death for young people ages 10 to 24 
years old (CDC, 2008, pg 1). In 2006, the Center for Disease Control (2008) reported that 
16 youth a day are killed by homicidal related incidences and that youth are also afraid of 
going to school for fear of being the next victim (p. 1 & 2).   
Allied health professionals and the creative arts therapies may be able to help 
reduce violent behaviors before it spreads to another generation. The creative arts 
therapies have been used to help trauma survivors from war and terrorism, as well as help 
reduce negative behaviors in aggressive adolescents (Carey, 2006; Currie, 2004; Sutten, 
2002; Sway, Salah & Shweiki, 2005) Therefore, the purpose of this literature review is to 
examine and analyze the uses of music, including music therapy, aimed at reducing the 
negative outcomes and social pathologies that may occur from youths’ exposure to 
violence. This will help to inform music therapy practitioners as well as others as to the 
uses of music and music therapy in reducing the psychological effects of trauma and 
providing youth with emotional and cognitive resources for coping with their experiences 
within clinical and non-clinical settings.  
When working with adolescents in music therapy, Katrina Stathis (Grocke & 
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Wigram, 2007) states that “ ‘music making’ is a challenge” with this age group (p. 81). 
However, Gracyk (2007) believes that a young individual’s relationship to music plays a 
profound role in the formation of identity, which is part of an adolescent’s developmental 
life stage from the age of 12 to 18 years (p. 181). Saarikillio & Errkila (2007) found that 
youth provide their own goals during music experiences related to their moods from 
exposure to music listening and participation. Within this study (Saarikillio et al, 2007) 
the adolescents said that they had: played, sung, or listened to music when they wanted to 
distract themselves from schoolwork and stress (p. 98). Stokes (1997) went on to 
emphasize that in music: people recognize identities, places and the boundaries which 
separate them from their culture and environmental circumstances (p. 131). Austin (2007) 
did music therapy work with a group of foster care adolescents and found that they 
benefited from the shared experience of music making and expression, because it allowed 
the youth to become empowered and “become active participants in creating their own 
safe environment” from traumatic life experiences (p.98).  
This study then, will investigate through current academic literature, the use of 
music, including music therapy with at-risk urban youth in mitigating the effects of 
trauma and other psychological responses from exposure to violent acts. In this literature 
review, publications in the fields of music therapy, music education, mental health, and 
community arts programs, will be examined. The research will provide a description of 
the violent epidemic in the U.S., the influences of the urban environment on individuals, 
as well as risk-factors for youth, symptoms associated with high levels of stress from life-
threatening situations and the importance of music as an intervention after exposure to 
violence. Since the literature on this subject is found in different fields of inquiry, a 
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synthesis of the literature will be conducted through a matrix design, along with a 
descriptive comparative analysis of each category. The music literature will be organized 
according to its settings, purposes, methods/approaches, goals and findings. A 
comparative analysis will be conducted on the literature to which an integrative theme 
between the literatures will be summarized. Finally, the paper will offer a perspective on 
the potential future direction and applications of music therapy on urban youth exposed 
to violence.  
One limitation of this paper includes the narrow scope of music therapy literature 
that contains inner city youth who have been exposed to violence, have witnessed a 
traumatic event, are at-risk for violent behaviors and experiences or who are close to 
being put into Juvenile institutions. This literature review does not cover youth exposed 
to violence from war or terrorist attacks and is limited to violence in inner-cities 
throughout the United States. The scope within the exposure to violence includes:  
domestic abuse, physical/ verbal abuse, school or gang violence, community violence, 
neighborhood and drug-related violence.  
The contribution of this research is to uncover what has been recorded in the 
literature on music and urban youth exposed to violence, to see if there are trends in the 
use of different approaches to meeting the needs of youth at-risk, and to ask what 
direction music therapists can take in improving social outcomes for this population. 
Relevant literature in the field of music therapy is minimal; therefore, investigating 
various sources that describe the use of music with this population may benefit scholars 
and researchers, and may help create possibilities for a theoretical framework in dealing 
with this population through the arts in the future.   
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This research study investigates academic and scholarly publications on youth 
who have been exposed to violence. For the purpose of this study, “at-risk” will be 
operationally defined as a person or persons having been exposed to a bodily threat, in 
this case, violence – either from others or to themselves. Exposure to violence puts them 
at greater risk for developing psychological distress, which can lead to various forms of 
maladaptive behaviors. There are several characteristics that help to define the term “at-
risk” in this literature based study.  Those youth who have been exposed to violence are 
of main concern. 
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Chapter 2: Literature Review 
2.1 URBAN VIOLENCE IN AMERICA 
 
Youth violence is a serious public health concern in the United States, and 
particularly in the inner cities throughout this country. Within statistics gathered by the 
U.S. Department of Justice (NCVS, 2005) violent crime in schools has declined 
dramatically since 1994, however, the major drop may be attributed over the years to 
better programs, law enforcement and other community services providing prevention 
and care. The reason for the drop has not been determined and currently homicide is the 
2nd leading cause of death in youth between 10 and 24 years (CDC, 2008).  In 2002, the 
World Health Organization defined violence as "the intentional use of physical force or 
power, threatened or actual, against another person or against a group or community that 
results in or has a high likelihood of resulting in injury, death, psychological harm, 
maldevelopment, or deprivation" (Dahlberg and Krug 2002). The problem of youth and 
violence is multi-faceted, meaning it stems from various sources and experiences and 
consists of environmental, psychological and economic factors that determine the rates in 
which violence exposure may occur and to who over-time. This is the reason it has 
become such a wide spread public health concern over the years. In 2000 the American 
Medical Association reported that almost 16 million adolescents- including 70% to 95% 
of children in our inner cities—have witnessed some form of violent assault, including 
robbery, stabbing, shooting, murder, or domestic abuse, and currently, homicide has 
become the 2nd leading cause of death for young people ages 10 to 24 years old (CDC, 
2008a, p. 1). In 2006, the Center for Disease Control (2008) also reported that 16 youths 
a day are killed by homicides and that youth are also afraid of going to school for fear of 
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being the next victim (p. 1 &2). Among 10 to 24 year-olds, 86% (4,901) of homicide 
victims were male and 14% (785) were female (CDC, 2008, p. 1). Over 780,000 
violence-related injuries in young people age 10 to 24 were treated in U.S. emergency 
rooms in 2004 alone (CDC, 2008, p. 1). Recently, public policy professionals and 
scholars have generally divided the problem of youth violence into three distinct areas: 
the causes and effects of youth violence, the possible preventative measures that might be 
taken, and treatment options for youth who have been exposed to or have committed a 
violent act; juvenile delinquency (Tolan, Guerra & Kendall, 1995).  
Youth violence is an economic and social burden for American society. The U.S. 
Department of Health and Human Services (2008) stated that before 2001 youth violence 
was a relatively new area of research, so comprehensive cost estimates were not readily 
available. However, some estimate costs are known: in 2001, it was reported that 
violence cost Americans about $170 billion on lost productivity and quality of life 
(DHHS, 2001). Youth violence alone now costs the United States more than $158 billion 
each year (Bastiaens & Bastiaens, 2006). Furthermore, the estimated medical cost of 
treating injuries from domestic violence was $44 million in 2001, while most recently it 
was found that Americans suffer 2.2 million treated injuries from violence annually with 
the cost roughly around $70 Billion dollars per year (Lehmann, 2001, p. 7; Corso et al; 
2007). In Corso et al (2007), the researchers suggest that “in order to reduce the 
economic burden associated with violence-related injuries, priority should be given to 
preventing firearm-related homicides and suicide among adolescent and young adult 
males” (p. 480). Youth account for the majority of costs from violent injuries and crime. 
According to Tolan (2001) victimization has been more stable over the past two decades, 
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fluctuating between 34 and 44 per 1,000 youth ages 12 to 17 (p. 234). Within the CDC 
(2008) 10 to 24 year-olds, homicide is the leading cause of death for African Americans; 
the second leading cause of death for Hispanics and Asian/Pacific Islanders; and the third 
leading cause of death for American Indians and Alaska Natives.  
  Exposure to violence is a significant predictor of a trajectory of decreasing 
parental monitoring over time (Spano & Rivera, 2007). Spano & Rivera (2007) go on to 
stress that low Parental monitoring or neglect has lead to an increase in disruptive 
behaviors in children and youth as well as increasing mental illness. There are also 
multiple risk factors which contribute to youth’s involvement in violence within their 
lives. Below are a number of contributing risk-factors that may lead one to be exposed to 
violence. Since youth violence is a recent population identified as a public health 
concern, those “ at-risk” may be synonymous with youth poled from psychiatric, clinical, 
residential and school settings. These identified youth may be represented throughout the 
literature in these types of settings. 
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2.1.1 Potential Risk Factors: Socioeconomic 
 
An understanding of the problem of violence may come first from examining the 
environment in which the violence takes place. Components of the environment, which 
play a role in the epidemic of violence, include certain physical, social and psychological 
environmental associations. These associations may contribute not only to the surge of 
violence but also to its cyclical nature and malicious effects on inner city youth and 
others.   
There have been several research findings over the years to conclude that one’s 
physical environment really does play a significant role on one’s capacity to develop to 
their fullest potential and that this deprivation of one’s needs can elicit feelings and 
behaviors which can become maladaptive or threatening in nature (Kuo, Sullivan: 2001; 
Homer-Dixon: 1999; Dahlberg, L.: 1998). According to Kuo and Sullivan (2001) mental 
exhaustion can occur from too much exposure to unnatural surroundings (such as 
concrete, artificial lighting, and extraneous noise) and may contribute to one becoming 
more aggressive, losing the ability to sympathize or relate to others, and increasing a 
person’s aggressive response to distress.  
One status of an individual or family, which may contribute to individuals 
becoming stressed within their surroundings, is poverty. Currently, there are over 38  
million people living in poverty in the United States alone (U.S. Census Bureau, 2007). 
Risk-factors with which youth may have been or are being exposed to over-time include: 
drugs, crime, robbery, abuse (both physical and mental), domestic violence, gang 
violence, murder, poverty, low academic achievement and assaults. These risk factors 
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play a role in how young adolescents adapt to their environment, how they may develop 
and influence another, and how they see themselves in the world.  Poverty has lent to an 
increase in aggressive outbursts and hardship for people and families living in these 
areas. The actual physical environment may contribute to an increase of stress levels 
within the community of impoverished households, but poor healthcare and other 
services like low-functioning schools, can contribute to these families and communities 
being more oppressed (Herrenkohl, Maguin, Hill, Hawkins, Abbott & Richard Catalano, 
2000).  
Decreased health-insurance coverage for families living in poverty is a result of 
changes in society, the economy, and healthcare systems, including increases in managed 
care costs and decreased funding to public hospitals (NASW, 2003). A 2005-2006 report 
on families’ incomes and means of health care services, reported that the number of 
people with health care insurance increased among certain ethnic groups and remained 
the same for minorities such as Hispanics and Blacks (U.S. Census Bureau 2007). 
Despite government funding programs to help impoverished families afford healthcare, 
such as Medicaid and State Children’s Health Insurance Program (SCHIP), most families 
in impoverished areas or with lower income status have minimum to no health insurance 
or any means of protecting themselves from a major ailment or injury. Research suggests 
that part of the reason that those in poverty have poor health outcomes, is that they have 
less access to health insurance and thus less access to healthcare, particularly preventative 
care, than others who are non-poor (GAO, 2007). Not having these services makes it very 
difficult for people to get the medical attention – particularly preventative care – that they 
need to keep them healthy. This can also impact not only their physical health but mental 
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well-being. According to the GAO (2007) those associated with low-income and little to 
no health care coverage were more likely to be involved in criminal behaviors and 
receive emergency medical attention at severe stages of an illness or injury.  
When individuals in low-income and high-crime physical environments are 
witness to or victims of acts of violence – such as parental disputes in the home, 
community violence in schools and gangs, and consistent physical, mental or verbal 
abuse – risk factors for compromised development are exacerbated and the behavior of 
such individuals is more likely to become destructive in nature.  
 This destructiveness is illustrated by schools in impoverished areas that have 
reported an increase in violence among youth. Violence in schools has been reported to 
decrease attendance as well as increase gang involvement outside of school (DeVoe, J., 
Peter, K., Kaufman, P., Ruddy, S., et al. 2002). According to a 2001 youth and violence 
report by the Surgeon General, the number of youths involved with gangs has not 
declined and remains near the peak levels of 1996. Gang activity is notably prevalent in 
the largest cities (population over 100,000) in the United States—over 90 percent 
reported gang activity in each year between 1996 and 2003 (Egley & Ritz, 2006). The 
proportion of students injured by a weapon at school has not declined since 1993 (U.S. 
Department of Health and Human Services, 2001). It has been this researchers 
observation that some schools do not have enough money to buy up-to-date books and 
other materials needed to help students learn at their optimal potential, making it more 
likely that they will lose focus in the classroom and devote their attention to other 
pursuits. Money is also spent on metal detectors, school police, and hall monitors, to 
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ensure physical safety in the face of disputes and violent acts between students. All of 
these measures have the effect of somehow depleting academic resources.  
 
2.1.2 Psychological/ Cognitive risk factors 
 
In addition to the cycle of violence perpetuated by high-crime environments, the 
cognitive effects of violence exposure can also lead to further problems for youth. Youth 
who have been exposed to violence may show affective or cognitive under development 
hindering their ability to cope with high levels of stress, as well as understanding positive 
relationships within their own lives that can help them adapt to their current situation. 
Erik Erickson (Newman & Newman, 2006) describes the stage of adolescence, as a time 
where a person’s body is maturing, they are forming emotional attachments to persons 
outside the family and to love interests with possible sexual feelings attached. Gemelli 
(1996) points out those adolescents are learning how to control their emotions, by relating 
to themselves and others and learning how to self-regulate. Violence in the lives of 
infants, children, and adolescents can produce debilitating effects on their growth and 
development (Pratt & Greydanus, 2003).When exposed to a violent event, a youth’s 
ability to process information both emotionally and cognitively may become skewed. 
They lack the resources to cope with these experiences because they have not developed 
the appropriate skills in order to do so. Internalizing traumatic events without knowing 
how to release pent up feelings may hinder one’s emotional equilibrium. According to 
Bale (2006), elevated stress sensitivity may be a risk-factor in affective disorder onset 
and susceptibility. Negative behaviors may develop through exposure to violence and 
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environmental fatigue that can not only hinder one’s growth but also one’s ability to cope 
with stress. They may ultimately become a common expectation and be considered an 
acceptable part of one’s life. For instance, Pratt and Greydanus (2003) found that children 
who grow up with violence in the home learn several early and powerful lessons: (1) 
violence is an inherent part of a loving relationship; (2) violence is an acceptable way to 
assert one’s views, get one’s way, and resolve conflict between partners; and (3) violence 
is an acceptable method to discharge stress (p. 974-975). A youth’s social cognitive 
responses may be altered from violence exposure overtime (Ruchkin, Henrich, Jones, 
Vermeiren & Schwab-Stone, 2007; Shahinfar, Kupersmidt, & Matza, 2001). Violence, 
therefore, can be attributed to one’s survival, not only because it has been ingrained into 
their everyday existence, but that any outlet for change has been compromised.  
There is a stage in cognitive thinking called “formal operations” which consists of 
an adolescent’s mental process to apply hypothetical, real and logical thinking to 
statements in the present and future. Piaget defined this as “ the development of abstract 
reasoning” in which one can deduct reason from abstract thought, such as knowing that 
hitting someone will hurt the other and have negative consequences for the perpetrator 
(Flavell, J., Miller, P. & Scott Miller, 1993). Whereas previous thought processes in early 
childhood account for concrete operations, which can be concluded from an existing 
visible form, such as seeing that someone is being hit but not understanding its relation to 
morality, development of formal operations may be affected over time, when exposed to 
traumatic events, or due to lack of exposure to positive role modeling behavior. These 
natural cognitive processes during development help adolescents begin to use reason and 
logic, and can help them to learn and grow independently, in order to adapt to changes 
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within their environments. Exposure to violence, from domestic abuse to witnessing a 
homicide, can affect an adolescent’s development, especially, if the exposure of violence 
is over a long period of time. This in turn can play a role in how they perceive their 
experiences and how they learn to cope from such exposure.  
 
2.1.3 Emotional and Physical Effects of Violence exposure: 
 
Given these well-known cognitive consequences of violence exposure, it is worth 
noting that adolescents in inner cities are at much greater risk of witnessing or 
committing a violent crime than compared to adolescents in rural and suburban areas 
(Dahlberg, 1998; Osofsky, 1995; Gorman-Smith & Tolan, 1998 ). A higher exposure to 
certain risk factors may contribute to youth’s participation in gangs and other 
maladaptive ways of coping within their immediate environment. According to a 2001 
youth and violence report by the Surgeon General (2001), the number of youths involved 
with gangs has not declined and remains near the peak levels of 1996. In another, more 
recent study by the National Youth Gang Center survey, found that; 29% of the 
jurisdictions that city (populations of 2,500 or more) and county law enforcement 
agencies serve experienced youth gang problems in 2004 (NYGC website, 2008). The 
violence among peers has increased to a point where children are afraid to go to school 
for fear of being assaulted (CDC, 2008). Moreover, 7.8% [of students] reported being 
threatened or injured with a weapon on school property one or more times in the 12 
months preceding the [Youth and Violence] survey (CDC 2008). 
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Borum (2000) states that there is a link between prior violent behavior in an adult 
or child’s life that later leads to an increase in violent delinquency and perpetration. Early 
onset of violence exposure (before the age of 12) correlates with higher levels of violent 
behaviors and extends over a longer period of violence overtime (Tolan, P. & Peter 
Thomas: 1995; Farrington: 2002; Huesmann, Eron, Lefkowitz & Walder: 1984). 
According to Bastiaens & Bastiaens (2006) childhood onset of violent behavior appears 
more persistent than adolescent-onset aggression and may be associated with more 
neuropsychiatric problems. Furthermore, overt-aggression has been reported more in 
clinical cases than covert-aggression, which includes theft and vandalism (Bastiaens & 
Bastiaens, 2006).   
Kenneth Hardy and Tracy Laszloffy’s book, Teens Who Hurt: Clinical 
Interventions to Break the Cycle of Adolescent Violence, describes how exposure to 
violence leads to a cyclical response by youth in perpetrating more violence and 
aggression, if not addressed early within their behavior (2006). Hardy and Laszloffy 
(2006) looked at four factors that may lead youth in perpetrating violence:  
 
Devaluation: Intentional loss of something valuable.  
Disruption of community: An imbalance of community structures, supports and safety 
monitors that provide growth.  
Dehumanization of loss: absence of recognition of human life when it is taken, or 
devaluing the importance of empathic connections of experiences with loss or of 
death. 
Rage: A feeling that increases the likelihood of exacerbating violent behavior. 
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Hardy and Laszloffy (2006) have looked at these four factors in a pyramid scheme and 
have suggested that in order to reduce the effects of violence exposure and help youth 
cope with the traumatic impact, one needs to address one of these 4 criteria to de-escalate 
the acute psychological mechanism that may cause youth to resort to violence or other 
maladaptive behavior. Trauma is a huge aspect of violence exposure that can be 
addressed within public health and allied healthcare professions once understood, along 
with the use of music to provide an added structure in reducing the impact of the 
traumatic experience. 
 
2.1.4 Psychological Trauma 
 
An accumulation of these risk- factors and violent behaviors can lead together to a 
diagnosis of Post-Traumatic Stress Disorder (PTSD). Within the Diagnostic Statistical 
Manual IV-TR, PTSD is diagnosed when an individual has witnessed a horrifying event 
or experienced something that has caused severe life threatening injury to themselves or 
another person. PTSD can also follow harmful incidents (either physical and/or mental) 
in which the person re-experiences this traumatic event through distressing thoughts and 
dreams. Other responses include avoidance of associated stimuli (APA, 2000). Research 
on violence exposure for 1,358 urban youth indicated that exposure to violence had a 
significant impact in adolescent’s psychopathology, with girls more likely to acquire 
PTSD and boys to become violent or angry in response to exposure to violence (Ruchkin, 
Henrich, Jones, Vermeiren, & Schwab-Stone 2007). The same study, which measured the 
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long-term effects of violence on PTSD victims, indicated that girls were more likely to 
develop depression and anxiety, while boys were more likely to become perpetrators of 
violence (Ruchkin et al, 2007). In another study, the general population of children 
exposed to a traumatic event did not develop PTSD and had few PTS symptoms, unless 
the child experienced multiple traumas or anxiety (Copeland, Keeler, Angold & Costello, 
2007). There has been no significant difference in the diagnosis of PTSD by gender, race 
or ethnicity of youth exposed to a traumatic experience less than two years (Abram, 
Teplin, Charles, Longworth, McClelland & Dulcan, 2004; Copeland et al, 2007). There 
has been reason to believe that violence exposure over a long period of time has led to 
significant psychological trauma in adolescents (Copeland et al, 2007). David Flannery, 
Signer and Wester (2001) compared both “dangerously violent” (DV) male and female 
adolescents, who were not juvenile offenders, in a school setting with non-violent youth 
from various suburban and urban community areas for violence exposure, psychological 
trauma, and suicide risk. In assessing whether an adolescent was DV or not, the 
researchers had the subjects participate in a survey to categorize which students were DV 
and which students were not. They found that DV females were more likely to have a 
significantly higher level of anger, anxiety, depression, dissociation and post-traumatic 
stress scaled score compared to non-violent females. In this study, DV males were more 
likely to report having used violent behavior in response to being victimized and/or a 
witness to violence than non-violent males (Flannery et al., 2001). This study was done 
on urban youth in public schools to raise awareness of youth who may not have been 
screened for violent or psychological trauma within the community and to also make a 
point that youth in regular schools may need help.  
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2.2 CURRENT APPROACHES TO THE PROBLEM OF YOUTH AND VIOLENCE 
 
 There have been many approaches to dealing with youth exposed to violence over 
the years. Many of these approaches have dealt with programs or projects addressing 
individual, peer or familial issues to try and reduce the spread of violent behaviors, 
attitudes and beliefs (Dahlberg, 1998).  Several types of fields have worked with youth in 
various settings, including teachers, counselors, law enforcers, state and federally funded 
program organizations and other allied health professions, to help aid these individuals in 
reducing crime, violence and violence perpetration. While some programs have been 
more successful than others, there seems to be a general consensus among scholars that 
there has been an insufficient evaluation of programs for at-risk youth (Dahlberg; 1998; 
O’Donnell, 1998). Dahlberg and others (1998) believe that important violence prevention 
programs exist, but evaluations on their effectiveness are lacking. Johnson and Johnson 
(1995) believe that most violence prevention programs do not function as well as they 
could and suggest key techniques that seem to aid in the progress of reaching youth in 
resolving conflicts by: teaching healthy conflict resolution, decreasing risk-factors for 
violence and total student body inclusion of training.  There are other preventative 
programs that have been sufficient in helping reduce violence in schools and within a 
youth’s environment which will be discussed.  
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2.2.1 Violence Prevention Programs 
 
 One of these preventative programs was a recent study which identified eight 
elements in school prevention programs that provided promising outcomes for youth 
(Dusenbury, Falco, Lake, Brannigan & Bosworth; 1997).  This study concluded that a 
multifaceted approach that included peer, individual and family learning skills, starting in 
the primary grade levels and reinforced throughout a youth's schooling, developmentally 
tailored instruction, competency reinforcement, interactive techniques, ethnic and 
culturally sensitive approaches, staff unanimity, effective classroom management, and 
fostering normalcy for conflict resolution were the most poignant elements in effective 
prevention treatment (Dusenbury et el.: 1997; Hudly: 1994: Tolan et al: 1995).  
Several types of approaches have been implemented in school, home and 
community settings. Some of the most common prevention programs include: cognitive 
behavior therapy, social skills training and social learning theory. These approaches will 
be discussed in more detail below.  
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2.2.2 Preventative Approaches Based on Theoretical Orientations 
 
 Cognitive Behavior Therapy (CBT) uses the philosophy that ones thoughts 
contribute to their maladaptive reasoning, behaviors and feelings and that once one is 
able to identify negative thought patterns, positive change can occur within ones 
attitudes, beliefs and behaviors (Corey, 2007).  Wilson & Lipsey (2005) reported on the 
effectiveness of violence prevention programs and found that:  
“…cognitively-oriented programs may be particularly well-suited for students in 
troubled schools or neighborhoods, while behavioral programs may be better suited for 
higher socioeconomic status students…” (Wilson & Lipsey, 2005, p. 17).  In a study done 
by Dahlberg and Cohen (2004), the implementation of a trauma-focused CBT approach 
on 8-14 year olds exposed to violence, found that they responded better to treatment that 
used CBT then those who had psychological treatment for PTSD 
(www.helpingamericasyouth.gov, 2008).  
 
2.2.3 Social Programs and Social Learning Theory Approaches 
 
A majority of prevention programs and school prevention programs have used 
social skills training in trying to reduce aggressive behaviors among youth. Such 
programs can be found during school or after-school and funded by non-profit, 
government or federal agencies. Social programs generally provide youth with special or 
broad resources and initiatives, including after-school programs, mentoring programs, 
educational programs or workshops, and community projects.  Some specific social 
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programs aimed at reducing adolescent involvement in crime and violence is: Project 
Safe Neighborhoods (PSN), Big Brother, Big Sisters of America (BBBS), and United 
Way, State Commissions on Crime and Delinquency and Center for Community 
Partnerships (CCP).  
Project Safe Neighborhoods (PSN) (Department of Justice, 2008) is an 
organization funded by the government to reduce guns being used on the streets or for 
criminal activities. The purpose is to bring awareness to communities about the dangers 
of gun violence and inform them of alternatives and prevention for youth and families in 
staying safe from a life of crime. A lot of the work by this organization relates to social 
learning theory, by providing workshops and advertisements on encouraging 
communities to take action from viewing of the consequences of crimes by firearms 
(PSN, 2008).  Although PSN uses a more subjective advertisement to encourage 
communities to change and try and do something to prevent violence, other organizations 
have different approaches to social training and integration.  
Big Brothers, Big Sisters are a mentoring program for youth consisting of 
community or school-based mentoring programs. These programs give youth an 
opportunity to relate to someone outside their family, to show them life-skills and healthy 
behaviors. The social learning theory is applied to these programs by allowing the youth 
to see a role model’s involvement in their lives. In a study based on BBBS: 52% of youth 
were less likely to skip school and 49% of youth were less likely to do drugs after 
working with a mentor for a year in BBBS (Tierney, J., Grossman, J. & N. Resch, 2007).  
Another organization that funds many local programs within larger cities that aid 
in the prevention of youth violence is the United Way. Some of the services provided by 
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United Way, include Success by 6, Academic Completion Program, and 2-1-1 phone 
service providers. The academic completion program provides funding for mentors and 
after school initiative programs as well as increases the likelihood that youth will stay in 
school, rather than resorting to dropping out (United Way Website, 2008).  
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2.2.4 Resiliency in Youth Exposed to Violence 
 
In addition to these social programs, it is important for one to know about youth’s 
resiliency to violence. Bowen and Chapman (1996) found that social support networks 
played important roles in outcomes for at-risk youth from lower-income neighborhoods. 
Specifically, the role of supportive parents, neighbors and teachers stood out statistically. 
He found that support from friends was not statistically significant; a finding he says is in 
line with the literature (Bowen & Chapman: 1996, p. 662). This parallels with findings of 
Sheehan et. al (2004, 76) who showed that children who have been exposed to violence 
within the community feel safest at home. According to Wolkow and Ferguson (2001), 
individuals with strong relationships with adults in their community are less prone to 
violence and more able to adapt to high-crime areas (p. 491). They also argue that these 
community support networks have been neglected in favor of family interventions even 
though community interventions are easier to perform. This happens by providing the 
adolescents with paths away from risky situations, or in fostering confidence and self-
esteem that would help them cope with traumatic events or situations (Wolkow and 
Ferguson, 2001, p. 494). The authors note, "the evidence linking social support and 
resiliency is strong enough to warrant further examination of the relevant issues" (p. 496). 
Rasmussen et. al. (2004) found that coping strategies do not differ based on the 
neighborhood context – i.e. young people use the same "repertoire" or responses to 
traumatic experiences whether they live in low or in high-income neighborhoods. While 
the authors found that boys and girls were likely to cope differently (girls by seeking 
social support, boys by using "confrontive" strategies like joining gangs) they also found 
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that coping strategies had no effect on future exposure to violence in any neighborhood 
type. However, community factors were left largely unexamined in their study, and 
together these studies suggest that relationships with caring adults are more important 
than social coping strategies based around friendships and gangs (p. 70-73). 
 24
2.2.4 The Impact Of Music On Emotions In Adolescents 
 
 
 The relationship between youth and caring adults is an important variable, but the 
relationship between music and emotion may be equally critical when dealing with youth 
exposed to violence, since music plays a role in youths identity formation. In 1956, 
Leonard Meyer explored the relationship between music and emotions through current 
literature and suggested how “ music may give rise to images and trains of thought 
which, because of their relation to the inner life of the particular individual, may 
eventually culminate in affect” (p. 256). Much has changed since the first inquiry into the 
relationship of music and its meaning and there has been a variety of studies connecting 
the relationships between the physical and psychological impact of music on an 
individual or group. Juliette Alvin, a music therapist, explained this relationship as 
“relating to man’s own experiences, since it has been born out of his mind, speaks of his 
emotions, and lies within his perceptual range” (p. 61).  
Laiho (2005) further investigates how music may affect adolescent development 
and suggests: Interpersonal relationships, identity, agency, and emotional field, among 
the most important factors (p. 50).  
  
 Like the crew-cut, pontificating ‘Beat Generation’ of Ginsberg and Kerouac, the 
cultural milieu of the moment sets the range for the set of possible personal identities.  
~ Carroll, 1999, p. 172 
 
 
 Baines et al (Carroll, 1999) suggests that the influence of the environment from 
popular culture influences youth in making decisions about their identity. She relates this 
notion to music, “listening to subversive lyrics may allow some adolescents to safely 
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experience identity options without becoming susceptible to real dangers…” (p. 174) In 
contrast, identity is not the only psychological factor that affects the adolescents’ desire 
for music and creative self-expression. Camilleri (2002) implied that active group 
drumming helped to provide a sense of normalcy within a group of adolescents, through 
expressing emotions non-verbally and providing group cohesion. Active music making, 
touches upon other emotions contributing to a feeling of relatedness and belonging.  
 The ability of a group or individual to associate a universal symbolic meaning 
from the music’s content (melody, harmony, rhythm or lyrics) was considering the fabric 
of how individual listeners relate to one another. According to Meyer (1956), these 
“connotations”, as he called them, can be cultural as well as societal in nature and 
exhibits what allows listener’s to relate to one another. 
 In Dowling and Harwood’s book Emotions and Meaning, they point to the 
elements of music representing a reflection of inner emotions (1986).  They state:  
 
 Music can represent emotions iconically because the ebb and flow of tension and 
relaxation in the music mirror the form of emotional tensions and relaxations.  
          (p. 205) 
 
In The Role of Music in Society, Gregory (Hargreaves & North, 1997) quotes 
Stokes (1994) and remarks on ethnic group identity, which describes music in a social 
context having significance because “ people recognize [their] identities, places and the 
boundaries which separate them” (p. 131).   
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2.2.5 The Use of Music Therapy with At-Risk Adolescents 
 
Keeping in mind this relationship between music and emotion, we turn now to 
attempts to use music therapy with at-risk youth. When researching this topic, there were 
several articles, which showed up catering to youth in different clinical settings, but none 
that met the specific criteria of music therapy with youth exposed to violence or inner-
city adolescents at-risk to violence exposure and music therapy programs. However, there 
were a select few that met criteria or at least came close to meeting this review. The 
following are the main articles that focused on reaching youth through music therapy. 
Mental healthcare settings, community settings and music education settings will follow 
this outline. 
 Slotoroff, a music therapist, investigated the use of drumming improvisation 
techniques to help adolescents and adult survivors of trauma in a short-term psychiatric 
setting. The purpose was to reduce traumatic symptoms, associated with physical, 
emotional or sexual abuse, and encourage healthy release of aggressive behaviors, 
encouraging assertive action by the patient using a combination of music psychotherapy. 
The method included using Cognitive Behavior Therapy Techniques and drumming to 
encourage assertiveness from the patient in place of misdirected aggressive outbursts. 
Patient’s reported through verbal processing that the experience made them become more 
self-aware and have a better sense of self-control.   Results included a description of the 
experience by the patients. One patient believed that the dynamics of the drum playing 
was similar to the dynamics of her relationship with her significant other (Slotoroff, 
1994, p. 113). Another patient described feeling “weak” when the therapist played loudly 
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against his drumming and was then able to realize through verbal processing and 
experimentation with the piano, how his anger in the session had progressed overtime (p. 
114).  
 
 In 1997, Edith Boxill, a music therapist, developed a program called Students 
Against Violence Everywhere S.A.V.E. This program provided inner-city youth 
throughout New York City, specifically, Brooklyn, with the opportunity for youth to 
“save their own lives” through music therapy experiences that included drumming and 
songwriting with verbal processing afterwards. Boxill’s mission was to collaborate with 
these youth in giving them a chance to cope with their specific living conditions and 
exposure to violence within their communities through creative self-expression. She 
believed strongly in helping youth utilize their full potential through music by learning 
ways to cope and resolve conflict peacefully through this means. She helped guide the 
youth into creating music through drumming, song-writing and other musical instruments 
provided for the youth in meeting each week to express their emotions in a safe way.   
 
Among these articles that examine the use of music therapy to treat youths exposed to 
violence is Vanessa Camilleri’s (2002)  “Community Building Through Drumming.” The 
absence of security for many students in schools, and the prevalence of violence as a 
means of settling disputes between students, she sought to promote the use of drumming 
as a way to keep the peace between students. She began from the premise that group 
drumming is an acknowledged and accepted method of reducing violent behavior in 
schools, citing the work of Slotoroff (1994), Hull (1998) and Friedman (2000). Camilleri 
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used specific group drumming techniques for school-age youth and provided a means for 
them to express themselves, release anger and learn from each other’s musical 
contributions, through; listening to one another, using the drum to lead the rest of the 
group and having the drum represent the clients voice. Camilleri (2002) describes the 
group drumming process that took place at the Reach Charter School, and argues that the 
technique was productive in helping the students work together, share their feelings, and 
explore other problems that began to just reach the surface of these traumatized youth. 
On the role of the music therapist in these groups, she writes: 
 
The music therapist can take a further step as she asks a child when else in her life 
was she not heard, or when else did she not get what she wanted. With the help of 
the music therapist, this can encourage individual students to explore deeper issues 
that may be prevalent in their lives (p. 264).  
 
In Camilleri’s (2007) recent book called “Healing the Inner City Child”, one of 
her chapters describes her work with at-risk youth at two charters schools in New York 
and Washington D.C.. In this study, Camilleri (2007) used structured song writing 
techniques with at-risk urban youth, as a means to aid them with coping skills and way of 
interacting with their peers and expressing themselves. The structure of group song 
writing was the main method for this group and included; 
• Group cohesiveness and sharing of musical preferences among entire group.  
• Listening and sharing through brainstorming and selecting a theme for the start of 
the song writing process. 
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• Acknowledging all ideas and identifying the topic for the song. 
• Creating a chorus by the group and the theme of the song is determined.  
• Versus are built with a particular message, relating back to the theme.  
• Creating music in stages, over several weeks, allowing youth to experiment with 
different sounds.  
• Implementing rehearsals for presenting an entire song to peers, family and the 
community, as a culmination of their efforts.  
The most important piece of this experience in Camilleri’s eyes is the process. Her 
approach is very “process” oriented. This means that the work within the day-to-day 
groups was emerged from the dynamics of the group, the relationship between group 
members and the therapist in meeting their needs. The results include case examples and 
the relationship between process, product and the effects on the youth participants. One 
important concept by Camilleri (2007), is that there is a parallel between the music, the 
youth’s growth and the process and product of group music therapy song-writing. In 
other words, music provided a buffer between what the youth were experiencing in their 
everyday lives, how they were relating to one another within a group setting, and 
communicating their emotions in a less invasive way because of the contained and 
structured safe environment that the music therapy experience provided. One example of 
the process allowing a participant to reach such goals was a boy named Harry, who, at 
first, was intimidated by the idea of sharing his original song lyrics, until he saw other 
peers in the group sharing and encouraging one another during the session. He later 
decided to share after observing the modeled behavior of the entire group interaction and 
supporting one another. He shared these lyrics:  
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Walking down the street 
Guys pulling out their heat 
When I am outside, all I see is violence 
When I am inside, all I want is silence 
Instead all I hear is bang, bang 
An old lady getting mugged by a young gang. 
(Camilleri, 2007, p. 87) 
 
After he had shared his lyrics with the group they responded with clapping and positive 
feedback because they knew that it was difficult for him to share these lyrics and express 
what he was going through on a day-to-day basis (p. 87). The process to which Camilleri 
(2007) is referring to in her work is the expression of the art-form when given the right 
environment and support with these groups of adolescents.  
 
 Diane Austin’s (Camilleri, 2007) experience as a music therapist working with 
adolescents in foster care was described in the next chapter of Healing the Inner City 
Child, and is briefly explained and analyzed in this section. This program was offered in 
a school setting in 1991 and evolved over the course of 13 years. Individual sessions and 
groups were provided for youth in foster care with a multitude of backgrounds. Over 
several month from the start of the project, two groups were formed, one with 11-13 yr 
olds and the other 14-18 year olds. The goals for music therapy were group cohesion, 
self-expression, non-violent communication, and development of identity and self-
esteem. The approach was to provide a safe environment through group collaboration by 
setting rules and having choices within the music session. In the beginning, music 
therapy consisted of “listening” to music and discussing the content of lyrics. As the 
groups became more familiar with one another, the song writing and participation was 
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underway. Group goals had been achieved overtime and the therapist described how a 
leadership experience influenced the youth and the therapist:  
 
The girls enjoyed conducting the group….The girls allowed their peers to control 
the music….Working with changes in tempo as well as starting and stopping the music 
was helpful for improving impulse control as well as empowering the girls.  
 
       Camilleri, 2007, p. 98 
 
 
 Within Camilleri’s (2007) book, there is another rich resource on using music 
therapy to meet the needs of at-risk youth. Safe Expressions (Ierardi et al, 2007) 
addressed psychosocial needs of at-risk youth through “community based arts therapy 
programs” using music therapy, art therapy, and dance/ movement therapy in various 
settings (p. 255). This program was funded by the Pew Charitable Trust fund, for the 
purpose of providing youth creative arts in therapy in meeting specific goals. The initial 
goal of the Pew Charitable Trust Fund was to fill a need in “ supporting civic life” (p. 
255). The goals were developed through the Safe Expressions program in meeting the 
needs of  inner-city at-risk youth. These goals included (p. 256):  
• Impulse control 
• Anger management  
• Self-esteem 
• Relationship skills 
• Coping skills 
 
These goals were implemented in all three modalities with this population in 
various settings, pre and post test scores on a scale by the therapist during and after 
the program, were used. Within the music therapy work through this grant, active/ 
passive music experiences were provided and contained a structure for youth to 
disclose personal information. Within the “theoretical context” of this program:  
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Community-based creative arts therapy programs use the art-making process and 
the group dynamics that evolve in the course of it- in such a way as to effect change. 
     ~ Ierardi et al, In Camilleri, 2007, p. 258 
 
A case example was used to describe two boys, one with anger management problems 
and the other with impulse control issue’s coming together through songwriting to 
produce a rap song for other participants in a city-wide violence prevention program.  
 
 
2.2.6 Mental Healthcare Settings Using Music with At-Risk Adolescents 
 
Use of music with other mental health professionals used scholarly articles 
relating to mental health services for youth exposed to violence/ at-risk for exposure.  
 In 2002, Susan Spina implemented a pilot program called Creating Original Opera 
(COO) which brought the use of songwriting, lyrical content and music to youth 
traumatized by violence within their communities. The project was done with two groups 
of 8th graders in a school setting that were taught by several professional artists about the 
basic elements of opera and the use of creating original work from life experiences. The 
goals within this group were collaboration, self-expression, and building confidence. The 
youth were encouraged to explore traumatic life experiences in creating a story through 
the music in order to work through past violent experiences and their effects on them. 
When interviewed after they contributed to the COO program, the youths “willingness to 
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speak about traumatic material” was heightened and their ability to plan for the future 
was noted (Spina, 2002).  
 
 One of these articles, by Susan Ciardiello, details the creation of a program called 
“Activity-Centered Therapy” (ACT) that engaged youth traumatized from exposure to 
abuse and violent situations using Hip Hop music and elements of CBT. The model 
included using a collaboration of hip hop culture and music and lyric analysis, as well as 
CBT principles such as: peer modeling through group member leadership roles, positive 
reinforcement from both the group members and the therapist and psycho educational 
elements of creative writing and emcee developmental skills. Group members were able 
to share their experiences over time by listening to music brought in by their peers and by 
having the psychosocial support system provided by the dynamics of the group and the 
therapist’s structure. Group members benefited from being able to express emotions and 
feelings related to their personal experiences.   
 
 Keen used music from the adolescents’ background to initiate conversation and 
improve the working relationship between therapist and client. She did this by playing 
music of the client’s choice and giving assignments to the client with the music as a 
means of a buffer in the room to help the therapist and client relate to the clients needs. 
For example, Keen states that:  
 
 Adolescents generally relate to the music of their peer culture…the music 
provided a safe, non-threatening environment, where the therapist client relationship was 
significantly enhanced.  
 ~ pg. 365 
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Keen used a case example of her work with troubled adolescents using music and the 
PSI-PSC inventory to assess the client’s emotional state. The music was described as an 
aid in helping the traumatized youth deal with her personal story of a severe accident. 
Although, this youth was not exposed to violence by a community or gang, she was 
exposed to an incident that caused her to have late onset PTSD and in which has the same 
symptoms as those exposed to a violent act.  
 
 Caroline Koben and Edgar Tyson used the term “Hip Hip Therapy” to describe 
meeting the needs of minority youth with culturally distinct musical backgrounds with 
the idea that the youth could relate to the therapist from their familiar exposure to popular 
culture. Keen described the uses of hip hop in therapy as a more recent phenomenon and 
that combining this style of music with psychotherapeutic engagements, such as empathy, 
can create an environment that allows the youths to relate to one another and talk about 
current issues. The study was an analysis of hip hop music and the relationship between 
social work practices and minorities and underserved populations.  
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2.2.7 Community Program Settings 
 
 Community programs were reviewed to compare the use of music and reaching 
inner city youth exposed to violence.  
 
 All Starts Talent Show Network (ASTSN) is apart of a not-for-profit organization 
called All Star Project Incorporated that uses the creative arts to enhance the lives of 
inner-city youth through several creative outlets such as skits, music, dance and 
instrumental performances. The ASTSN is geared toward youth who are at-risk within 
their communities and may be underserved as a result of their current living conditions. 
Every child and adolescent is accepted into the program regardless of actual talent. The 
only inclusion is that the person interested in doing ASTSN must audition. The setting is 
usually in neighborhood school auditoriums and provides services in metropolitan areas 
such as New York City, New York, Atlanta, Georgia and L.A., California. The main goal 
of this project is to enhance community development and growth through the arts 
(http://www.allstars.org/programs/talentshownetwork.html). Performances for this 
project are giving every year to showcase the youth’s hard work and dedication. Youth 
are also involved in the production of the show and have other roles besides being on 
stage.  
 
 Build-a-Bridge is a non-profit organization that has multi-site uses of creative arts 
and education for youth in underserved populations. The goals at Build-a-Bridge are to 
teach important life skills in neighborhoods and communities that may not have the 
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resources by using the creative arts and creative arts in therapy to help support them. This 
provides a creative means for youth to learn and express themselves. Build-a-Bridge not 
only serves communities within the United States that have been stricken by poverty and 
crime but also internationally. Specifically, a pilot study was started back in 2007 
(Buildabridge.org, 2008) within the Philadelphia area to provide youth with a two week 
camp in concepts of biology using the creative arts. Other services such as after-school 
programs have provided drumming workshops and musical experiences through a music 
therapist, art work, movement and drama therapy.  
 
 MetLet Youth Project is funded by MetLife to provide private or group music 
instruction for free in 10 middle school settings. Instruction in music on a specific 
instrument, solo and ensemble performances are available as well as opera theatre, solo 
performances and orchestra opportunities are available for inner-city youth.  
 
Music Matters Inc., provided middle school students in Atlanta, Georgia, guitar 
instruction for an entire year for free, three times per week. The goal being to help youth 
experience interacting and creating music with a group of peers, increase participation 
and keep kids engaged during school in order to reduce dropout rates.  
 
Peace in the Streets…Peace on Earth! (Mahon, 2008) was a 4 week camp 
devoted to helping youth resolve conflict peacefully through songwriting and lyric 
analysis. The goals of this project was to engage youth in creative ways of resolving 
conflict, the musical role playing and songwriting/ rap music, as well as managing their 
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anger and contributing positive ideas to the group process. Within this article published in 
The Philadelphia Inquirer, a counselor, who had lost a sibling and a friend to street 
violence described her experience of the camp to the reader:  
  
“ I want to be a role model…I want to bring them in, instead of letting the streets 
get them.”  
   ~ Erica Parks (The  Philadelphia Inquirer, July 20th, 2008, L3) 
 
 Youth Entertainment Studios (Y.E.S.) is a program that was founded in 1991 after 
a group of counselors challenged teens in creating a music video in order to keep them 
off the streets (http://www.yesamerica.org/yesis.htm, retrieved 2008). It became so 
popular they developed a program to help youth in inner-cities, with heavy violent crime 
rates and low-income housing, a chance to make a difference within their communities 
and develop skills to enhance their quality of life without turning to violence or gangs.  
The programs studios are set up in low-income neighborhoods and provide youth with 
resources in media production and recording. The program has been very successful in 
giving youth involved a sense of accomplishment and pride as well as tools they can use 
in the working world, such as sound engineering and T.V. production.  
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2.2.8 Music Education Settings 
 
 There were several findings within music education literature about the uses of 
music to help at-risk youth learn in the classroom through different types of creative 
musical approaches such as a reflection of popular culture and media, lyric analysis and 
original songwriting and composing to engage the youth in the materials to improving 
academic performance.  
 
Milford Jeremiah (1992) devised a curriculum to include listening to rap music 
and analyzing the lyrical content to improve language arts skills. The goal for this 
curriculum was to help increase youth’s participation, increase language skills and 
development and increase critical thinking skills. The youth participated more after the 
curriculum was set in place and were able to bring in music of their preference to share 
with the class, as well as discuss the content in a diplomatic and logically constructed 
way.  
 
Christina Shields (2001) study used music in the music classroom with urban 
youth exposed to violence through group choir and “ creative percussion” (pg. 725). The 
study enlisted at-risk urban youth into two groups one for the choir and the other for the 
percussion group. Music instruction was accompanied by mentoring and later, music 
performances of the groups’ hard work. The Self-Perception Profile for Children (SPPC) 
was used to assess the adolescent perceptions and attitudes of the music experience pre 
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and post tests. The findings suggested that there was not a significant difference on the 
SPPC tests scores between the pre and post test, but there was a slight increase of musical 
competence and overall global self-worth reported from the students.  
 
Ernest Morrell (2002) used popular cultural music such as Hip Hop to help inner-
city urban youth develop appropriate literary skills. He used hip hop music to encourage 
the youth in understanding language constructs through analyzing the lyrical content, 
producing their own lyrical materials and increase their participation in the group. He did 
this through using the most current music that he considered would reach youths potential 
in working in the classroom.  
 
 Who Is At-Risk In The Classroom? (Robinson, 2004) was an article published in a 
teacher’s journal that gave information and resources from 10 music teachers working 
with youth who had been considered at-risk from exposure to violence. These teachers 
described the use of using music that the youth could relate to in meeting the needs of 
their musical development.  
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Chapter 3: Methodology 
 
The methodology used for this project is a comparative analysis. Using a Matrix 
Method that organizes the material within the literature, aids in mapping out clear 
sections within the review that are useful for further analysis and discussion. According 
to Garrard (2007) the matrix method emerged as a response to the overwhelming amount 
of information in the health sciences, and the difficulties researchers and scholars have 
had in synthesizing it (16). The Matrix Method involves the construction of a “review 
matrix” with a series of column topics that will be used to organize and present the 
materials reviewed for this study. The advantage of this method is its clear and concise 
presentation of the material, and it also offers the author the opportunity to compare the 
methods, scope, background, and conclusions of the different studies under review. It 
also, as Garrard notes, allows the author to take “ownership” of the lit review and to 
create a structure that is most appropriate to the source material (2007, 19).  
 
3.2 SUBJECTS 
No human subjects were used for this research. 
 
3.3 PROCEDURES 
This literature review involved an exhaustive search of the print and electronic resources 
available to scholarly researchers. The print resources include the collections at the 
Drexel University Library and the Drexel University Medical Library  – including studies 
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published in books, edited volumes, dissertations, and master’s theses. The ever-
expanding universe of electronic resources offered a great variety of sources and 
databases, which included but are not limited to JSTOR, Ovid, RILM abstracts of music 
literature, IIMP (International Index of Music Periodicals), Lexis-Nexis Academic, 
Medline, and PsychInfo. Because information and studies about the problem of youth 
violence and its effects in America are spread across so many academic and professional 
disciplines, this study took an inclusive approach and used contributions from the social 
sciences – Sociology, Psychology, Education – as well as music, music therapy and 
social work.  
 
3.4 OPERATIONAL DEFINITION OF TERMS 
 
This study looks at the use of music therapy for at-risk, urban youth who have 
been exposed to or have committed acts of violence. Youth are defined here as between 
12 and 18 years of age, whereas “urban” is defined as any individual that lives within the 
boundaries of a major U.S. metropolitan area. At-risk is a much more difficult term to 
define, since there is so much disagreement between different scholars, but for the 
purposes of this study, “at-risk” will be defined as a person or persons having been 
exposed to a threat, in this case, violence. Violence includes any of the following: 
Homicide, rape, attempted rape, gang violence and physical or emotional assaults/abuse.   
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3.5 DATA ANALYSIS 
 
 The data analysis section includes: healthcare providers using music with this 
population (social workers, counselors, and psychologists), music educators, creative arts 
modalities in the community, and music therapy. All four sections have a matrix model 
and description of participants’ experiences or data collection within the research project.  
The analysis section for music therapy includes more qualitative research and 
descriptive result findings with adolescents then quantitative. Therefore, some results will 
be descriptions of the youth’s experiences with the intervention or from the perspective 
of the researcher. The population ranges from adolescents who have been traumatized 
from violence exposure, have emotional disturbances and or learning disabilities, or who 
have behavioral problems associated with exposure to violence in various clinical 
settings. Most of the music therapy research is from clinical or institutional settings, and 
therefore the criteria of  “ inner-city youth” has been subjective. 
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Chapter 4: Results  
A synthesis of the studies and projects are shown in the tables below for settings, 
approaches, goals, methods, and findings specified to: music therapy, mental healthcare, 
community projects and music education. Overall, the results of each study are positive 
in helping youth who have been exposed to violence or afflicted with symptoms from 
traumatic events. The studies demonstrated reductions in the effects of their symptoms in 
some way, through descriptions by the researcher, caregiver or youth. Some have valid 
statistical measurements in representing how these projects and experiences have 
impacted youth involvement, but it would be hard to determine the validity of the 
culmination of all these projects without a proper measure to figure out which study is 
more valid than the other.  
 
The four categories of literature reviewed have been organized using the matrix method. 
This method helps the reader quickly identity important material within the analyzed 
literature, which can be used as a reference as well as in comparing the sources to one 
another. Below is a description of the results of the culmination of all four matrixes: 
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4.1 SETTINGS 
 
One of the major axes along which these studies can be compared is settings. The 
majority of settings with which these researchers and music instructors facilitated their 
programs were found to be mostly at schools. Fifteen of the 22 articles analyzed used 
school settings to foster creative musical experiences associated with their goal of 
reaching youth exposed to violence or trauma. Some of the programs were implemented 
during regular school hours, while others were offered on school campus grounds but 
after school hours or as a separate program or course during school or after school. Some 
of the programs were specific to high school or middle school students and some were 
more specific toward the population and age group. For example, four of the five music 
education programs were during school hours and mostly for youth in high school who 
were at-risk for violence within their communities, schools, neighborhoods and homes.  
In music therapy settings for this population, 5 of the 8 settings were in school or at a 
school, but mostly after school hours. Safe Expressions (Ierardi, Bottos & O’Brian: 2007) 
facilitated several music therapy, art therapy and dance therapy groups while students 
were in school or provided after school programs for youth at risk. In particular, the Safe 
Expression program was at various locations throughout the Philadelphia area, mostly in 
school settings but occasionally in after-school programs. These programs were usually 
offered in-school, however, the case vignette for the article had sampled a group of youth 
in an after-school setting which had positive effects on their behavior and self-esteem.  
Within the music therapy settings, 3 were specifically catered toward youth in 
school settings, while Safe Expressions was facilitated for afterschool hours. The other 
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settings included short-term inpatient and foster care. The short-term inpatient unit 
included adolescent and adult survivors of trauma at a clinical institution.  In Diane 
Austin’s project with youth in foster care, a school environment was created for the youth 
in the program offering group and individual music therapy and lessons.  
Within the mental health settings, the majority of these programs or services were 
for inpatient work or clinical cases. Cairdiello provided music experiences combined with 
therapy in a clinical environment that worked with battered and abused adolescents in a 
residential facility. Keen worked with a young teen in private practice that had been 
traumatized from an earlier accident. Kobin and Tyson emphasized working with youth 
in urban settings by using their musical and cultural preferences in therapy.  
There were several settings in which the use of school space helped foster a 
community of youth programs, including Safe Expressions, S.A.V.E, ASTSN, Build-a-
Bridge, MetLife Youth Music Project, and Music Matters Inc. These programs facilitated 
music instruction, collaboration or therapy for the purpose of helping these youth in the 
places where they spend a great deal of their time. Edith Boxill’s S.A.V.E. program was 
created specifically for youth, promoting peace by reaching youth exposed to violence.  
The program used music and drumming, which would help release emotions related to 
their experiences and allow for a more positive way of expressing their feelings. She 
brought these music experiences to the schools to be able to reach youth in need. Another 
project in a school setting was the All Stars Talent Show Network, which took place in 
urban school auditoriums in order to reach this specific population. Build-a-Bridge 
provided youth with a chance to participate in a creative outlet after school with an 
educational focus for underserved youth in urban settings. The Metlife Music Project 
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worked in art schools in over 10 inner cities throughout the United States and provided 
music instruction for middle school students. The Music Matters program provided guitar 
instruction for middle school students at a specific school in Georgia. All of these settings 
were similar in their target audience of youth in urban settings who had been exposed to 
violence, poverty or deprivation of resources. The differences between these programs, 
however, were related to goals/objectives and approaches. This will be explored in the 
next section.   
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4.2 PURPOSES 
  Some themes emerged from the articles after reading them as a collective. Several 
categories emerged from these themes including coping tools, behavioral development, 
psychological development, music instruction, resources and prevention. Since the 
comparative analysis model is more descriptive and subjective, the results will be 
described as they relate to each theme in order for the reader to better understand this 
section. Programs and services that dealt with coping strategies included: Slotoroff, 
Boxill, Spina, Cardiello, and the organization Peace In The Streets. Within Slotoroff’s 
(1994) work, the purpose was to reach traumatized youth and adults who had been 
traumatized as children from abuse. Edith Boxill’s (1997) program S.A.V.E. was 
specifically geared toward inner-city youth in dealing with crime and violence within 
their everyday existence. The use of music in this program was used as an alternative to 
violent means of coping with stress. Spina had a similar purpose in that she used COO as 
a means of helping youth find an alternative way of coping with trauma and violent 
experiences within their communities by sharing this creative endeavor with others. 
Cardiello used hip hop song writing as a tool in encouraging youth to explore other 
options when dealing with their feelings. It is important to note that some of these themes 
overlap with one another and in the case of several of the above mentioned purposes, 
Cardiello, like many other scholars, inadvertently had dual purposes. For example, 
Cardiello’s purpose was to give the youth an opportunity to explore their feelings with 
the support of other group members as well as find ways to cope with their experiences 
and take with them the group music experiences so that they could use them in the real 
world. This covers several of the aforementioned themes besides coping, such as 
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behavioral and psychosocial development and preventative tools. Another important 
connection on this topic is that some of the themes extract certain goals that empower the 
clinicians’ original purpose. That will be saved for the discussion section. Peace In The 
Streets organized a 4 week camp that helped youth cope with violent experiences through 
song-writing as well as developing techniques within the process in dealing with conflict 
resolution.  
 Another theme that emerged from the comparative analysis was addressing 
behaviors associated with youth at-risk or who have been exposed to violence. Camilleri 
(2007) used group drumming in both her work with adolescents to help foster positive 
behavioral changes from everyday events with which inner-city youth face on a day to 
day basis. Diane Austin (Camilleri, 2007) used group music classes to help improve 
youth’s moods and psychological well-being. Ierardi et al (2007) used creative arts and 
therapy to reach underserved youth and youth exposed to violence to improve mood, 
decrease maladaptive behaviors and increase positive behaviors and decision-making 
through a creative outlet such as music, movement and various art forms. Keen (2004) 
used the music experience with adolescents as a therapy tool in improving their behaviors 
over time and more specifically by gaining trust with the client. Shields (2001) provided 
group music instruction to youth to document whether it improves psychological and 
behavioral responses.  
 Psychological development or improvement was another theme that emerged 
within the articles presented. For instance both Ierardi et al and Austin (Camilleri, 2007) 
used music to enhance psychological development and healing through the musical 
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process as well as improving behaviors over time for these youth in their perspective 
programs.  
 There were several articles that included music instruction. These consisted of the 
MetLife Youth Music Project (2008), Music Matters Inc (2007), Jeremiah (1992), and 
Morrell (2002). All their programs used music to instruct youth for academic purposes. 
Two articles pertained to using music to reach youth and inform teachers, instructors and 
providers with resources and information. These included Robinson (2004) and Suren et 
al (eds). There were three programs that were aimed specifically for prevention and that 
was S.A.V.E, Y.E.S, and Peace In The Streets. 
 
4.3 APPROACHES 
 Another way to compare these studies is to look at the approaches they used to 
address the problem. There were several articles and programs which used similar 
approaches/ methods when conducting the music experience with youth. Drumming was 
the most viable approach and the most useful within these programs. It seemed that a lot 
of programs incorporated similar methods of music techniques into their programs, but 
that their goals were different in trying to meet the needs of the youth and or institution. 
In music therapy, 4 out of the 7 used group drumming as an approach in reaching 
adolescents and song-writing were the most common approach across settings. Some 
used multiple music instruction and other types of musical experiences which overlapped 
with the use of percussion instrumentation and various musical progressive methods, 
from song-listening and analysis to song-writing. Twelve programs used song-writing in 
their approaches.  
 50
 Within the music therapy settings, Slotoroff, Camilleri, Ierardi et al, and Edith 
Boxill all used group drumming approaches to reach youth. Some of the techniques 
within the group drumming process were different from one another and will be 
discussed. Slotoroff (1994) combined one-on-one drumming with cognitive behavior 
therapy techniques. She directed the drumming with the patient specifically to engage in 
a musical dialogue to reduce aggressive feelings and implement assertive responses 
within the playing. She did this through directing the patient to play how he or she feels 
when someone that person knows is making them upset. She then draws upon the musical 
expression of the patient and verbalizes the process during the one-on-one drumming 
activity.  
 Camilleri (2002) used drumming techniques with adolescents in schools, by 
providing a container for percussive musical expression. Her approach involved a myriad 
of group cohesion drumming experiences that were improvisational, with intermittent use 
of structure, such as drum leading and use of dynamic changes in redirecting the group. 
Ierardi et al (2007) used group drumming techniques as one part of a multifaceted 
approach that also included song-writing, song-listening. These approaches in particular 
stemmed from a need within the group dynamic in determining the use of different 
musical models. Edith Boxill’s (1997) program, S.A.V.E, consisted of song-writing using 
the drums, as well as experimenting with drumming to resolve conflicts in a safe 
environment.  
  Drums Not Guns (2008), a community setting, was specifically created to meet 
the needs of youth exposed to violence with the approach of having drums speak for the 
youths feelings, issues, problems and everyday experiences through drumming 
 Table 1 MUSIC THERAPY SETTINGS 
 
MUSIC 
THERAPY 
LITERATURE 
YEAR SETTINGS PURPOSE APPROACHES/METHODS GOALS FINDINGS 
Slotoroff, C.  
Drumming 
technique for 
assertiveness and 
anger 
management in 
the 
short-term 
psychiatric 
setting for adult 
and adolescent 
survivors of 
trauma 
1994 Short-term 
inpatient unit 
To utilize 
both music 
and CBT in 
aiding the 
patient in 
learning how 
to channel 
negative 
energy and 
learn ways to 
assertive 
oneself. 
• Drumming  
• CBT and Drumming techniques 
• Reduce 
aggressive 
behaviors 
 
• Increase 
appropriate 
assertive 
behaviors 
 
Case 
examples 
reflected on 
the impact 
of the 
drumming 
session after 
a traumatic 
experience 
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 Edith Boxill 
Students Against 
Violence 
Everywhere 
(S.A.V.E) 
1997 High School  To bring 
about 
peaceful 
ways of 
resolving 
conflict and 
living one’s 
life through 
utilizing 
music for the 
soul purpose 
of living in 
peace with 
others 
• Having students set their own 
goals for the music therapy 
process 
• Creating music through song-
writing, group improvisation on 
various instruments and other 
music activities that promote the 
concept of connecting via music 
for peaceful means 
• Impulse 
control 
• Gain self 
control over 
behaviors 
• Conflict 
resolution 
• Anger 
management 
• Awareness 
of tone of 
voice 
• Sharing 
• Self-worth 
• Respect self 
and others 
Youth 
participated 
and 
contributed 
lyrics and 
musical 
ideas.  
Camilleri, V.  
Community 
Building Through 
Drumming.  
 
 
2003a School(s) To build 
group 
cohesion 
through a 
creative 
means 
• Group Drumming 
• Drumming improvisation with 
opportunities for turn taking and 
group leadership 
• Increase 
social 
relationships 
among 
group 
members 
• Improve 
group 
cohesion 
Youth 
described 
positive 
experiences 
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 Camilleri, V. 
“Hear Me 
Sing”Structured 
Songwriting with 
Inner-City, At-
risk Children 
  
2007b School(s) To build 
community 
and foster 
awareness of 
other group 
members 
while sharing 
experiences 
and 
contributing 
ideas to the 
creative 
process. 
• Group songwriting 
• Structured group instruction 
developed by the children in the 
group through a chronological 
process of 1) Brainstorming a 
topic 2) developing a theme and 
chorus 3) developing versus 
related to the theme.  
• Increase 
Self-
expression 
• Increase 
Social 
interaction 
Goals had 
been met by 
youth 
finishing the 
songwriting 
process 
through 
creative 
sharing of 
ideas.  
Austin, D. 
Lifesongs: Music 
Therapy with 
Adolescents in 
Foster Care. 
 
2007b Foster Care 
program 
To engage 
youth at-risk 
in creating a 
space for 
them to 
relieve stress, 
find support 
and learn 
psychosocial 
skills in a 
creative 
environment. 
• Group Song-writing 
• Listening to music and lyric 
analysis with group participating 
in music making. 
• Group 
cohesion 
• Self-
expression 
• Non-violent 
communicati
on 
• Increase 
self-esteem 
• Increase 
self-identity 
Goals were 
met over 
time and 
performance 
culminated 
the groups 
work in the 
sessions.  
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 Ierardi F., Bottos, 
M., and Mary K. 
O’Brian.  
Safe Expressions: 
A Community-
based Arts 
Therapy Program 
for At-risk youth.  
2007b In-school 
programs as 
well as 
afterschool 
programs.  
Addresses 
psychosocial 
needs of at-
risk youth in 
the greater 
Philadelphia 
area through 
music, art or 
movement. 
• Active/ Passive music experiences 
were provided 
• Music groups provided peer 
support and a place for the youth 
to disclose personal information.  
• Impulse 
control 
• Anger 
management 
• Self-esteem 
• Relationship 
skills  
• Coping 
Skills  
Girls groups 
preferred 
lyric 
analysis and 
songwriting 
while the 
boys groups 
preferred 
drumming 
and 
percussive 
experiences. 
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 Table 2 MENTAL HEALTH CARE SETTINGS 
 
OTHER 
MENTAL 
HEALTH 
CARE 
SERVICES 
YEAR SETTINGS PURPOSE APPROACHES/ METHODS GOALS 
FINDINGS 
Spina, S. Urban 
Youth Reimagine 
trauma: making 
meaning through 
experiences with 
chronic 
community 
violence through 
the arts. 
2002 School  To aid youth in 
coping with 
traumatic events 
within their 
community. 
Two groups of 
eight 8th graders 
learned how to 
create original 
opera through the 
therapists’ 
instructions.  
• Collaboration 
• Self-expression 
• Confidence 
Results included 
observable 
behavior changes 
by the 8th graders 
from their 
experience with 
the project after 
being 
interviewed. 
“psychic 
integration, 
willingness to 
speak about 
traumatic 
experiences, 
increase in 
academic success 
and hope for the 
future” were 
among the 
findings in this 
study.  
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 Susan Ciardiello,  
“Meet Them In 
the Lab: Using 
Hip Hop Music 
Therapy Groups 
With Adolescents 
in Residential 
Settings 
2003 Inpatient/ 
Clinical 
To help the youths 
cope with trauma. 
“Activity-Centered 
Therapy” (ACT) 
creates a group 
therapy framework 
for youths in 
residential 
facilities to explore 
their interest in 
hip-hop culture 
through hip-hop 
therapy, peer 
modeling, and 
positive 
reinforcement 
• To reduce trauma 
symptoms 
• To encourage 
participation and 
improve 
attendance 
The program 
successfully 
reduced the 
number and 
duration of 
“AWOL’s” – 
youths leaving 
the facility for 
extended periods 
of time. 
Alexander W. 
Keen. “Using 
Music as a 
Therapy Tool To 
Motivate 
Troubled 
Adolescents 
2004 Clinical To determine the 
utility of 
complementing 
cognitive therapy 
in with music 
therapy for 
troubled youth. 
Uses the 
Psychosocial 
Functioning 
Inventory for 
Primary School 
Children (PFI-
PSC) to evaluate 
the use of music in 
cognitive therapy 
sessions with 
youth. 
• Increase therapist 
and client 
relationship 
Results of the 
PFI-PSC 
indicated the 
music therapy 
can be very 
effective as part 
of cognitive 
therapy 
interventions.  
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 Caroline Kobin 
and Edgar 
Tyson,  
“Thematic 
analysis of hip-
hop music: Can 
hip-hop in 
therapy 
facilitate 
empathic 
connections when 
working with 
clients in urban 
settings?  
 
2006 Clinical To promote the 
understanding and 
benefits of using 
Hip Hop Therapy 
with ethnic and 
cultural minorities 
from low-income 
areas 
Presents an 
analysis of hip hop 
as a cultural 
phenomenon, 
provides a review 
of current research 
on hip hop therapy, 
and explores 
themes of 
empowerment in 
hip hop and argues 
for their 
therapeutic power 
• To inform 
clinicians of the 
benefits of music, 
cultural music 
and Hip Hop 
Expands on the 
work of previous 
scholars to 
promote hip hop 
therapy as a 
viable alternative 
or addition to 
current clinical 
practices. 
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 Table 3 COMMUNITY PROJECT SETTINGS 
 
 
 
COMMUNITY 
PROJECT 
NAMES 
YEAR SETTINGS PURPOSE APPROACHES/ METHODS GOALS FINDINGS 
All Star Project Inc 
“All Stars Talent 
Show Network” 
(ASTSN) 
Present Neighborhood 
school 
auditoriums 
Using creative arts 
to enhance the 
lives of inner-city 
youth from ages 5-
25.  
 
Instructors used 
Dance/ step 
Music (rap and 
R&B) 
Skits 
Instrumental/ solo 
performance 
• To provide creative 
experiences in 
communities that is 
underserved.  
• To enhance 
community 
development and 
growth through the 
arts.  
Staged 
performances take 
place every year to 
give youth the 
opportunity to 
work on a project 
together through 
managing, 
participating in the 
events and 
publicizing to 
others throughout 
the community.  
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 Build-A-Bridge 
Non-profit 
organization 
Present Multi-site 
settings 
National and 
international 
program 
development 
organization using 
the arts in 
education and 
communities 
throughout the 
world.  
Using the arts to 
meet the needs of 
neighborhoods and 
communities 
stricken from 
traumatic and poor 
living conditions.  
Provides creative 
arts services 
through education.  
• Teaching life skills 
• Providing creative 
means of expression 
• Supporting 
communities in need 
• Working with all 
age groups in 
meeting their needs 
 
Specific Pilot 
study started in the 
summer of 07, 
provides homeless 
youth throughout 
the Philadelphia 
area with a two 
week camp 
integrating science 
and the arts to 
provide learning 
experiences and 
life skills.  
After school 
programs were 
funded by the 
National 
Endowment for the 
Arts to serve youth 
throughout the 
Philadelphia area.  
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 MetLife Youth 
Music Project 
nt ol of the 
n 10 
cities 
ject funded 
etLife to 
de private or 
music 
ction for 
n middle 
l settings 
• Music instruction 
• Performance based 
• Solo and ensemble 
opportunities 
• to increase outreach 
arts education 
throughout major 
cities 
• provide inner-city 
middle school 
children the 
opportunity to play, 
sing and be a part of 
a musical experience 
(i.e. ensembles, 
opera theatre, solo 
performances and 
orchestras) 
Ten organizations 
in different cities 
were funded 
$10,000 in 
resource money to 
help inner-city 
youth have access 
to music.  
Music Matters Inc Present School Parks Middle 
School in Atlanta 
Georgia 
Guitar instruction 
for middle school 
age youth through:  
-guitar classes 3 
times a week 
-guitar instruction 
(chords, 
progressions, site-
reading) 
-performance at 
the end 
• The goal is to give 
inner city youth in 
Atlanta a chance to 
experience creating 
music with a group 
of peers and 
learning new skills 
Increased self-
esteem and gave 
youth an 
opportunity to 
share their 
experience with 
the community.  
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 Peace in the 
Streets…Peace on 
Earth!” 
Present Church Space Two programs: 1 
four weeks camp 
in Chester area and 
HIPP at St. Lukes 
Community 
Christian Church 
4 wk. camp 
included using 
music and lyrics to 
resolve conflicts.  
HIPP used several 
conflict resolution 
techniques such as 
role playing with a 
chance to write a 
song about life 
experiences on the 
street to be 
recorded on a cd.  
• The goal of this 
camp was to engage 
youth in creative 
ways resolving 
conflict, anger 
management and 
contribute positive 
behaviors and 
actions into the 
community.  
Youth shared ideas 
and the program 
was successful in 
keeping youth 
engaged.  
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 Youth 
Entertainment 
Studios 
Present Studio in low-
income 
neighborhoods 
Community 
studios found at 
several locations 
within low-income 
neighborhoods 
with teens at high-
risk of exposure to 
crime. 
The use of:  
-music recording 
studios 
-web publishing 
-graphic design 
-TV production 
-Marketing 
curriculum 
through working 
with a team of 
experts in the field 
and being 
supported by peers 
and mentors.  
• Goals are to keep 
kids off the streets, 
engage youth in 
positive production/ 
• entertainment 
experience and gain 
a sense of mastery 
over their 
participating work.  
Youth have come 
away with a sense 
of accomplishment 
and pride, have 
continued to 
participate if 
eligible and 
created a growing 
community of 
positive role 
models within their 
community. They 
also have 
important skills 
that they can use in 
the working world; 
e.i. sound 
engineering, tv 
production 
experience… 
Drums Not Guns Present Communities 
in urban areas 
To provide youth 
exposed to crime, 
street violence and 
gangs to have a 
place to be safe, 
interact and 
resolve conflicts 
peacefully through 
percussion 
Have an instructor 
organize group 
each week for 
drum circle 
experiential. 
• conflict resolution 
• Participation  
Builds community 
and helps youth 
channel energy and 
experiences into 
this setting.  
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 Table 4 MUSIC EDUCATION SETTINGS 
 
MUSIC 
EDUCATION 
ARTICLES 
YEAR SETTINGS PURPOSE APPROACHES/ METHODS GOALS FINDINGS 
Jeremiah, M. 
“Rap lyrics: 
Instruments for 
Language Arts 
Instruction”  
1992 School Used Rap Music 
and lyrics by 
having youth 
discuss content and 
bring in music of 
preference in 
relation to 
language 
constructs.  
Lyrics Analysis and 
Development  
 
 
 
• Increase Attendance/ 
participation 
• Increase Language 
Skills 
• Increase Critical 
Thinking Skills 
 
 
 
Youth were 
more engaged 
in classroom 
curriculum and 
contributed 
their 
knowledge and 
skills, meeting 
the goals set 
forth.  
Surren & Shermis 
“Who Takes The 
Rap?” 
1997 School Verbal processing: 
Used music to 
reflect upon how 
the music has 
impacted their 
lives, and how they 
can use it to cope 
with their 
situations. 
Description of the 
use of music in a 
classroom setting 
from the youth and 
the instructors that 
informed others 
about music’s 
impact in the 
classroom. 
• Increase academic 
performance 
• Inspiration 
• Set Life Goals 
 
Increased 
awareness of 
the impact of 
rap music and 
culture on 
youth’s 
engagement in 
groups. 
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 Shields, C. 
 
Music Education 
and mentoring as 
an intervention for 
at-risk urban 
adolescents: their 
self-perceptions, 
opinions, and 
attitudes.  
2001 School of the 
Arts 
Used music 
instruction through 
group 
collaboration, 
mentoring and 
performances 
To compare the 
difference pre and 
post test scores of 
the Self-Perception 
Profile for Children 
(SPPC) 
-1 group of choir 
-1 group of 
“creative” 
percussion  
 
• Improve self-
perception after the 
use of music and 
mentoring groups.  
No significant 
difference was 
found overall 
on the SPPC 
comparing pre 
and post-tests. 
Slight positive 
increase of 
musical 
competence 
and global self-
worth.  
Morrell, E. 
 
Toward a critical 
pedagogy of 
popular culture: 
literacy 
development 
among youth.  
2002 School Used Hip Hop 
Music to analyze, 
construct and 
produce 
comprehensive 
writing from the 
youth.  
Lyrics Analysis and 
development 
• Lyric Analysis and 
Development  
• Increase 
Participation and 
academic 
performance 
Youth 
completed 
classroom 
activities and 
improved 
academic 
performance 
through 
engagement in 
materials 
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Robinson, N. 
 
Who is at-risk in 
the classroom? 
Master teachers in 
a variety of 
classroom settings 
share their 
approaches to 
teaching at-risk 
students.  
 
 
2004 School(s) Used Music that 
the youth could 
relate to in meeting 
developmental 
milestones 
A description of 10 
teachers experiences 
working with youth 
who had been 
exposed to violence 
and other forms of 
exposure that led 
them to become at 
risk.  
• Music Impact on 
youth from a 
teachers perspective  
• Help teachers and 
other child care 
providers understand 
the relationship 
between youth 
development, 
popular culture and 
music. 
Incite into how 
music can help 
foster growth in 
the music 
classroom.  
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improvisation. A facilitator runs the groups and everyone within the community is 
welcome to participate. Build-a-Bridge International is an organization which uses music 
and other arts modalities to educate youth and provide resources through creative means. 
Their multi-faceted approach, using music, includes group song-writing and drumming.  
 One of the projects in music education (Shields, 2001) incorporated a percussion 
group ensemble in engaging at-risk youth in a school setting. This approach used group 
drumming techniques such as listening to one another, blending, keeping a rhythm or 
groove, taking a solo or leading the group.  
 Settings which involved group song-writing approaches included five music 
therapy settings, two healthcare settings, four community group settings, and two music 
education settings. Camilleri (2007) used structured group songwriting techniques that 
included extracting themes from group members, writing the chorus and the verse to a 
song. Diane Austin’s (2007) approach included group songwriting and listening. She 
helped facilitate the group song-writing process by providing musical choices and 
structure, including examples of rhythms, sounds and song-writing formats for the youth 
to choose from as a collective group. Ierardi et al. (2007) uses song-writing as one of the 
many music therapy methods employed. Boxill (1997) also incorporated group 
songwriting into the drumming process to help youth channel their experiences from 
outside the session.  
 Ciardiello (2003) used group songwriting with adolescents combined with 
cognitive behavior therapy. This included analyzing hip hop music and creating original 
hip hop via structured song elements and lab equipment. This process included the 
groups’ contribution of song lyrics as well as discussion of how the lyrics related to their 
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personal experiences from traumatic events. ASTSN (2008) uses several different 
modalities, such as dance, theatre and music, all of which are created by the participating 
youth in the talent show. Instructors help guide the youth in keeping with a theme or 
direction, but the production is entirely from the youths’ hard work and creation of the 
show. Group songwriting is only a small part of the project in helping create a portion of 
the show, and sometimes the show becomes a musical.  Within the framework of Build-a-
Bridge (2008), songwriting is another method used to reach youth in after school 
programs. Peace in the Streets…Peace on Earth camp used group song-writing to teach 
youth better ways of dealing with violence. The program used lyric development as a 
way to foster connections and recall past experiences, hopes and dreams. Youth 
Entertainment Studios used technologically advanced programs to teach youth skills such 
as recording and song-mastering.  
 Within the music education programs, Jeremiah (1992) and Morrell (2002) used 
songwriting to develop students’ writing skills. Songs included popular music of the 
students’ choice, as well as selected pieces by the instructor to teach writing skills and 
concepts.   
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4.4 GOALS 
 
 There were various goals within each program that helped support the relationship 
between client-therapist, student-teacher, peer-to-peer interaction, behavior modification, 
conflict resolution and coping strategies. These goals will be presented in this section. 
Slotoroff’s (1994) goals in using music therapy and CBT were to reduce aggressive 
behaviors and increase appropriate assertive behaviors. Her intent in working with 
patients who had been traumatized was to give them a chance to be able to have control 
of their feelings and behaviors without overcompensating with aggression from past 
traumatic experiences. Similarly, Edith Boxill (1997) had several goals, including 
managing anger, increasing control over behaviors, learning to resolve conflicts 
peacefully, controlling impulses, becoming aware of one’s tone of voice, facilitating 
social relationships, increasing self-worth, and respecting self and others. Camilleri’s 
(2002) goals were to improve social relationships within the group and build group 
cohesion. In working with another group of adolescents her goals for the songwriting 
approach was to increase self-expression, and social interaction. Diane Austin’s (2007) 
goals were also related to her songwriting approach and included: group cohesion, self-
expression, non-violent communication, increase positive self-esteem, increase self-
identity. There were very specific goals in Safe Expressions (Ierardi et al., 2007) across 
modalities that included: impulse control, anger management skills, self-esteem, 
relationship skills and coping skills.  
 In mental health care settings, the goals were similar to music therapy goals and 
goals set within a community framework. Spina’s (2002) program was aimed at 
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enhancing youths’ self-esteem, participation, coping skills and personal discloser of past 
traumatic experiences through the use of Creating Original Opera (COO). Within 
Ciardiello’s (2003) framework, her goals were to reduce symptoms from traumatic 
experiences by using personal disclosure from relating to hip hop lyrics and music, 
encourage participation and increase group cohesion. Alexander Keen (2004) used music 
to help motivate adolescents in the therapeutic process through personal discloser as well 
as increase the client-therapist relationship. In Kobin & Tyson’s (2006) work, their goal 
was to inform clinicians of the uses of popular music, specifically, hip hop in meeting the 
needs of urban youth at risk to violence.  
 Within community project programs, most goals revolved around supplying a 
resource for underserved populations and the goals were generally listed in broader 
terms. For example, in 1996, Drums Not Guns (2008) was founded to provide whole 
communities with ways of reducing violence through using drums to enhance one 
another’s lives. The goals were to provide a space where people, specifically youth, could 
come and increase social skills, become more aware of themselves and others and find 
ways of coping from their experiences within a drum circle. According to Drums Not 
Guns the program is aimed to re-channel negative energy, build team spirit,  self-worth, 
and self-esteem, build listening skills and group cohesion  
(http://www.drums.org/dng/who.htm).  
The ASTSN (2008) goals are also very broad and include enhancing community 
development and growth through the arts. Build-A-Bridge (2008) provides music 
services to teach life skills, increase self-expression, improve community needs, and 
support all age groups. MetLife (2008) aims at increasing services of arts education 
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throughout major cities and increase musical expression among underserved populations. 
Within Music Matters Inc (2008) the goal was to increase musical self-expression, build 
positive social skills among group members. Peace in the Streets…Peace on Earth 
(2008) provided inner-city youth ways in resolving conflicts through music, decreasing 
anger, and increasing positive behaviors expressed during the camp. Youth Entertainment 
Studios (2008) had a very different approach to serving youth in underserved population 
and those at-risk from community violence, by aiming to keep kids off the streets, learn 
marketable skills, and have a product made by them in the end.  
 For the programs provided through educational institutions, the majority of goals 
were aimed at improving academic performance with some behavioral aspects related to 
classroom management. Jeremiah (1992) imposed a curriculum, using rap music that was 
designed to increase student’s participation, increase language skills and critical thinking 
skills. Surren & Shermis (1997) used rap music in the classroom to help increase 
participation and academic performance. Christina Shields (2001) implemented group 
choir and creative percussion groups for at-risk youth to improve self-perception from pre 
and post tests. Morrell (2002) used hip hop music to increase student’s participation and 
attendance, increase language skills and writing skills through lyric analysis. Robinson’s 
(2004) work consisted of informing teacher and others working with at-risk youth in 
understanding the relationship between youth development, popular culture and music.  
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Below is a table of the different goals met within each setting (Music Therapy, 
Mental Health Care, Community Music, and Music Education). Goals were determined 
by the articles from which they came, and will be analyzed for similarities, differences 
and further discourse. It is important to note that these goals were not the only ones met 
within a particular discipline or program and that some goals were unintentionally met or 
met within the approach itself. Further discussion of this will come later in this section. 
There were 18 goals all together extracted from all the literature that will be analyzed. A 
list of the goals can be found in the table along with the total sum of that particular goal 
being met within all four disciplines.
 Table 5 COMPREHENSIVE LIST OF GOALS 
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Programs 
& 
Goals 
Music Therapy Program 
Goals Health Care Program Goals 
Community Programs 
and Services Goals 
Music 
Education/ 
Education 
Goals 
Life Skills    1. Build-A-Bridge 
 
 
Coping Skills 1. Austin 
2. Ierardi 
1. Spina 
 
1. Build-a-Bridge 
2. Drums Not Guns 
 
 
Anger Management 1. Ierardi 
2. Boxill 
 1. Peace in the Streets  
Conflict Resolution 1. Boxill  1. Peace in the Streets 
2. Drums Not Guns 
 
Reduce Aggressive 
Behaviors 
1. Boxill 
2. Slotoroff 
   
Improve Social 
Relationships 
1. Camilleri, 2002 
2. Camilleri, 2007 
3. Ierardi 
4. Boxill 
 
1. Ciardiello 
2. Spina 
1. Drums Not Guns 
2. Music Matters Inc. 
 
Improve Self-
Expression 
1. Camilleri, 2007 
2. Austin 
 
 1. Build-a-Bridge 
2. Drums Not Guns 
3. Music Matters inc. 
 
 
  
 Increase Positive 
Behaviors 
1. Slotoroff 
2. Boxill 
 1. Peace in the Streets 
2. Y.E.S. 
 
 
Decrease traumatic 
symptoms 
 1. Ciardiello 
2. Keen 
3. Spina 
  
Group Cohesion 1. Camilleri, 2002 
2. Austin 
1. Ciardiello 1. MetLife 
2. Music Matters Inc. 
 
Self-Identity 1. Austin 
 
   
Self-Esteem 1. Austin 
2. Ierardi 
1. Spina 
 
1. Build-a-Bridge 1. Shields 
Impulse Control 1. Ierardi 
2. Boxill 
   
Awareness of self & 
others 
1. Austin 
2. Ierardi 
3. Boxill 
1. Spina  1. Shields 
Communication skills 1. Austin   1. Jeremiah 
2. Morell 
Participation  1. Ciardiello 
2. Spina 
1. Drums Not Guns 1. Jeremiah 
2. Shermis 
&Surren 
Client/ Therapist 
Relationship 
 1. Keen   
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Informational/ 
Resources/ misc 
 1. Kobin 1. ASTSN 
2. Build-a-Bridge 
3. MetLife 
 
1. Jeremiah 
2. Robinson 
3. Surren & 
Shermis 
 
Academic 
performance 
   1. Jeremiah 
2. Surren & 
Shermis 
3. Morell 
Critical Thinking 
Skills 
   1. Jeremiah 
 
 
Listening   1. Drums Not Guns 
2. Y.E.S.  
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 The most common goal across disciplines included: Social Relationships, 
Resources and Participation. Some goals were met automatically within a group setting 
that was not stated by the author or set within the literature. This will be described in the 
discussion section.  
The most frequent goal under Music Education that was met was Participation. 
The most frequent goal in Community Programs was resources, since a lot of the 
programs were outreach programs intended to offer services free of charge, for the 
community of inner-city urban youth and try and meet the needs of those involved with 
no specific goal, other than using music and the creative arts to foster individual and 
group goals for at-risk youth. Within Mental Healthcare, the most frequent goal met was 
decrease traumatic symptoms. Within Music Therapy, the most frequent goal met was 
Social Relationship Skills. Here, one can see that the most frequent goals for each 
discipline setting were different from one another.  
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4.5 FINDINGS 
 
The findings in this literature review overall indicated that the goals had been met 
to some degree. Some studies, like Shields (2002) that implemented music instruction 
with mentoring and comparing pre- and post-test results on the SPPC, an evaluation 
scale, suggests that they had not, in fact increased significantly enough to have reflected 
such quantitative data. The findings suggest that these studies nevertheless still had a 
positive impact on the youth from the researchers and youths observations. As for music 
therapy and other fields investigated in this literature review, the goals seemed to be the 
most pertinent point of reference for the programs, services and projects, and displayed a 
variety of stated and unstated goals that were met.  
 The most important research finding was the use of each discipline discovered a 
way to help and support youth at-risk or who had been traumatized from exposure to 
violence and that they all contributed to the needs of the youth, especially in regards to 
the use of popular culture and musical preferences of the youth themselves. Using music 
therapy is not the only means of reaching this population, however, music therapy goals 
and objectives honed in on more of the psychological and psychosocial perspectives of 
the youths’ experiences than any other discipline within the literature. In conclusion, the 
approach is what separated the disciplines from one another, but the goals and objectives 
were very similar in retrospect and contributed to the youth’s well-being.  
Within the findings of each article and program in the matrix, it seemed as though 
the students benefited from having these programs overall. There wasn’t a program that 
was or is not currently being used that is not increasing the youths’ development, growth 
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or resiliency to the issue of violence. There is also no empirical evidence to suggest 
whether it is, in fact, contributing to their over-all well-being on a long-term scale. This 
may suggest that more research needs to be done to understand if the implementations of 
these programs are having a positive impact in helping youth exposed to violence meet 
their needs or whether a better measurement across disciplines can be developed in 
determining these outcomes.  
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Chapter 5: Discussion 
 In evaluating the results for all the approaches presented in each article and 
project, a few themes emerged. These themes included process and product-oriented 
methods or approaches, conflict resolution goals and recommendations for further music 
therapy work with this population. Findings showed that the problem of youth and 
violence is multi-systemic and that treatments from the literature varied depending on the 
goal set by the programs.  
 Of the six music therapy studies reviewed, all of them included a process-
oriented approach. This means that the process of the music experience was of vital 
importance in meeting the needs of the youth who participated, in some cases, choosing 
to add an end product if it was deemed clinically beneficial. Slotoroff (1994) used 
Cognitive Behavior Therapy (CBT) and therapeutic music directives on the drum, to 
improve clients’ assertive behaviors, while lessening their aggressive behaviors through 
drumming together. In Slotoroff’s (1994) case examples, the drum became the vehicle for 
communication exchange between the client and therapist, and fostered the verbal 
therapy process. Additionally, the technique had restorative therapeutic properties via the 
cathartic release from the patients’ emotional experiences through drumming.  In 
Camilleri’s approach in both her projects with youth in urban settings, used the group 
drumming process as a way to have group members listen and follow instruction, lead 
group drumming experiences, and allow youth to have the opportunity of increasing their 
awareness of themselves and others through this medium. These two music therapists 
used music as a means of working with youths’ current feelings and experiences and 
were able to relate them back to one another through the musical process. However, there 
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was no focus within the sessions to produce a musical experience for the means of having 
a product to show. In some cases there is something more concrete or tangible. There are 
recorded CDs, musical performances, mash-ups (digitally combining two or more songs 
together) of songs and lyrics written in addition to intangible outcomes. For example, the 
Youth Educational Service (Y.E.S.) program was devised to help urban youth experience 
mixing, producing and being in charge of making a record, in order to get the satisfaction 
of having a product that took their effort and ability. It also helped to distract youth from 
the effects of violence within their community and from resorting to being on the streets 
after school.  Within Austin’s (2007) work, her music therapy approach involved 
adapting to the youths’ needs session by session through listening to music brought in by 
group members, analyzing lyrics to composed songs and eventual group song writing. At 
the end of a 13 year program, with new students changing over each year, the youth gave 
a performance of their culminated efforts from the group experience and their 
contributions to writing their own material. This developed over a series of years from 
process to eventual utilization of youths performing. Ierardi et al (2007) used active/ 
expressive forms of music-making such as song-writing, drumming and other rhythm 
based techniques. There were also listening based experiences that included song analysis 
and song sharing, all of which helped youth engage within the process. The difference 
between process and product oriented approaches among various disciplines was 
ultimately based on the facilitator’s original goals or intent.   Music therapists use process 
oriented approaches but sometimes will use both the process and product approach, 
depending on the youths needs. Yet, it is not just the tangible that can change youths’ 
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experiences and behavior or cope with a traumatic events- it’s being heard- literally, with 
music as a buffer from youths painful past.  
Music therapists, M. Viega (personal communications, August 8, 2008) and Scott 
MacDonald worked with a group of young children and adolescents who were exposed to 
various traumatic and violent scenarios within their community. The music therapy was 
designed to meet the needs of these youth by providing music as an outlet and a way of 
building a sense of community. What developed over the course of a few months was a 
collaborative effort by the youth in making a CD about their community and expressing 
their experiences to others. Experiences that had been positive within their lives had been 
the goal within the group and gave youth a way to express themselves through the 
process of music making. A young girl, who used a dream she had about protecting her 
grandmothers house with an imaginary shield, that she referred to as the “love shield” 
became a theme for the rest of the group to develop into a song. The therapists used the 
term “love shield” as a metaphor for the youth to contribute lyrics about what it means to 
them to have a “love shield” within their lives that protects them or someone they know. 
From this idea, the music was created and then performed and recorded onto a CD for the 
community to hear. This is a good example of the music experience encapsulating both 
the process and product approach, by having this aesthetic experience within music 
therapy, which made it possible for these children to gain something more then a coping 
strategy or to have their name on a CD. These youth had a voice that they were allowed 
to express without limitations because the therapy provided the means for it. 
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5.1 THE ROLE OF CONFLICT RESOLUTION 
The many interventions and projects discussed in this paper fall under the broad 
umbrella of conflict resolution. This is where the potential development of a sound 
program may benefit youth exposed to violence. Music therapy uses cooperative 
processes, often in groups, to reach the desired resolutions of various social pathologies 
in urban youth – pathologies that, without certain supportive structures, often culminate 
in violence. If we assume that this violence stems from conflict, it follows that an 
understanding of conflict resolution is crucial in preventing it. The social scientist Morton 
Deutsch (1983) writes that cooperative learning environments are useful in preventing the 
emergence of societal conflicts, from the individual level to international diplomacy. He 
argues convincingly that cooperative learning environments build trust between students, 
and between students and teachers (Deutsch, 1983). Most importantly, cooperative 
learning environments aid in the development of cognitive and social skills. Cooperative 
learning may take place in various settings, from the classroom, community, and home. 
There are certain elements, which set the creative arts therapies, such as music therapy, 
apart from other services that have been developed, and that is the aesthetic expression 
from the art-form eliciting self-expression from a safe context.  Music therapy 
interventions discussed in this paper may form part of a larger core of conflict-resolution 
techniques, focused in and around schools, which may hopefully lead to a generation 
trained in cooperation and more willing to use peaceful means, open communication, and 
collaboration to solve conflicts rather than resorting to violence. It can help students 
create environments characterized by what Deutsch (1983) would have called "promotive 
interdependence," by which goals can only be achieved when all members of the group 
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succeed (p. 434). In music therapy, the goal of the therapist is to bring this " promotive 
interdependence", or what may be similar to the group cohesion and social skills within a 
group, to establish their own boundaries, respect each member of the group and support 
one another in sharing and contributing their experiences while in said group. More 
broadly, group cohesion can occur within many modalities from clinical as well as non-
clinical group settings; however, the shared experience of music can foster positive 
experiences among group members, including the therapeutic alliance, listening, social 
skills such as turn taking, awareness of oneself, and reduction of aggressive behaviors, 
that other approaches may not.  
Most programs provided some means of resolving inner or outer conflicts from 
previous exposure to violence or trauma. Within the Table 5 of this thesis, there were 
several goals that could be placed under the umbrella of conflict resolution. The goals 
that were extracted from the literature were found to be all linked in some way within a 
conflict resolution model. Social skills, anger management, reduction of aggressive 
behaviors, improving social relationships, improving self-expression, increasing positive 
behaviors, self-esteem, impulse control, awareness of self and others, communication 
skills, and listening to one another, all fall within the criteria of conflict resolution, but 
are not the only goals related to it. Within music therapy, some specific methods 
addressed the needs of these youth by providing drumming and other musical experiences 
that met these goals. Boxill’s (1997) S.A.V.E. program was developed specifically with 
the idea of helping youth cope with being on the street and living in violent conditions. 
She provided a space for the needs of these youth through group drum circles and other 
instrumental experiences that helped build a sense of community, reduce aggressive 
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behaviors and re-channel them into making music through self-expression, a goal that she 
had set from the onset of the program, which fall under conflict resolution. Other 
program categories followed similar suit, through different goal approaches. Spina 
(2002), worked in a healthcare setting and implemented a pilot study with youth in 
creating original opera (COO) with a goal being to cope with the youths living situations 
through writing lyrics, singing in a group, contributing to the group, communicating 
effectively and expressing oneself appropriately through the creative process. Some of 
her goals were stated at the end of her literature, and had developed through the process 
of the intervention. Kobin and Tyson (2006) used psychotherapy techniques combined 
with song-writing, specifically hip-hop, to help reduce aggressive behaviors, improve 
psychosocial interaction through using the music as a means of helping youth form 
“empathic connections” to other group members, and to work through the traumatic 
experiences they have had in the past, contributing to their coping skills.   
 
5.2 RECOMMENDATIONS FOR MUSIC THERAPY 
 
 Within a conflict resolution assessment one would have to look at the multiple 
environmental influences of each individual or group of youth who have been exposed or  
at risk of exposure to some type of violence, though it may be a tedious task. Within the 
model implemented by Jeremiah (1999), which was to keep youth participating and 
developing language skills through hip-hop lyric analysis, more goals could have been 
established. Even though this researcher was able to accomplish his goals, it is important 
to keep in mind the goals that would most benefit the youth. More goals in this setting 
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could have helped reduce future perpetration by the youth, as well as, learning to cope 
with life’s conflicts.     
  Within a conflict resolution model then, goals recommended for music 
therapy settings include, but are not limited to:  
• Impulse control 
• Reducing anxiety 
• Promoting self-esteem 
• Promoting confidence  
• Reducing aggressive behaviors 
• Improving social skills 
• Improving communication skills  
• Improving awareness of ones boundaries 
• Improving understanding of the personal rights one has for their body and mind 
• Coping from a traumatic experience 
• Group Cohesion 
These goals are a guideline, recommended by the researcher, for working with youth  
who have been exposed to violence. It is recommended that clinicians identify goals that 
are relevant to their particular settings. As reviewed in the literature, the approaches were 
similar in using music for attaining these goals. The following vignette describes goals 
and outcomes from a group program implemented by the researcher:   
Having worked with youth in transitional housing, I became aware of the importance 
of goals within this group. These youth had been exposed to high levels of crime on the 
street, violence within their communities, schools and some exposure to domestic abuse. 
The group met once a week and consisted of 4-6 male adolescents. These group members 
contributed to the music therapy session through song- writing, drumming improvisation, 
movement to music and music video collaboration. The goals for the group included 
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group cohesion, awareness of self and others, social skills building and impulse control. 
The therapist was given a room for the music therapy to take place. The boys eventually 
came to group on their own initiative and on time which took weeks to happen. The boys 
would stay to work as a group on projects and shared important issues about their lives 
to the rest of the group members by contributing song lyrics, ideas or feelings that were 
appropriate within the context of the musical experience and by being committed to 
coming to the group and finishing the project. One of the rap songs created over a few 
weeks consisted of the boys writing their own lyrics to a song that they chose the theme 
for, which was what they aspired to one day be. This gave them the chance to think about 
their needs, contribute their own ideas and collaborate with the rest of the group on 
putting the song together and recording it on a video. At the end of this project, the boys 
remarked that they enjoyed the experience. They met the goals, but they did so on their 
own terms. It took awhile for these boys to commit themselves to the process, but once 
they were committed, everyone in the group benefited and somehow felt less threatened 
and more empowered by what they had done. The process and the product had inherent 
value to them and was something that they could be proud of.  
 
 
A major difference among the literature was that in some cases, clinicians and 
programs were very clear about their goals and their usefulness, while others were not so 
clear. This researcher recommends that program development be based upon clear goals 
and desired outcomes in order to be effective. 
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5.3 LIMITATIONS AND DELIMITATIONS 
 
It is important to discuss how the delimitations affected the outcome of this 
literature review. The use of literature after 1990 allowed for the most recent literature to 
be evaluated. The use of literature only within the United States really limited the amount 
of resources available for this topic- it helped narrow down the topic specifically for 
urban youth in inner-cities throughout the United States and therefore limited the amount 
of research that may have been used with adolescents and music, but not within the 
confines presented. It is also important to point out that the experience of violence may 
be different and the treatments or programs provided may differ in other cultures. The use 
of other literature just with adolescents in various settings may have added to or diluted 
the literature review process.  
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Chapter 6: Summary and Conclusion 
The purpose of this literature review was to examine and analyze the uses of 
music, including music therapy, aimed at reducing the negative outcomes and social 
pathologies that may occur from youths’ exposure to violence. This was to help inform 
music therapy practitioners as well as others as to the uses of music and music therapy in 
reducing the psychological effects of trauma and providing youth with emotional and 
cognitive resources for coping with their experiences within clinical and non-clinical 
settings. Through comparative analysis it was found that there was a variety of 
approaches and goals that met the criteria for helping urban youth exposed to violence, 
however, more programs and further research are needed in understanding how music 
and music therapists can aid these youth in coping with their experiences. In some cases, 
the process within the music experience was beneficial enough for youth to get 
something tangible out of the experience and in some cases, having a product at the end 
of their music experience gave them more tools in coping with their exposure to violence. 
Overall, most of the programs achieved their goals. The researcher looked into possible 
goals as being the most salient in reaching these youth and giving them the tools to cope 
with their traumatic experiences and came up with goals within a conflict resolution 
framework.  
Recommendations for future research include: quantitative studies that offer hard 
data about the outcomes of such programs, with results that can be generalized and 
describing programming that can be replicated. Qualitative research may include 
narratives about the experiences of participants in such programs. 
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 It is the hope of this researcher that future music therapists and other disciplines 
can focus their efforts where it truly counts - using the aesthetic experience to help youth, 
their families, schools and communities, to create an atmosphere where conflicts can be 
resolved without violence. The literature cited in this thesis has demonstrated that music 
therapy can provide a safe and structured environment to assist youth in identifying 
alternatives that may diminish the cycle of violence.  
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